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Versailles Treaty. Since it was not settled, this question
of racial vernacular schools brings up the problems which
so vexed the Austro-Hungarian monarchy and does every
government where there is a great mixture of peoples
with one dominant one.

It is quite obvious that the new Turkish government
is proposing to take the most illiberal and even reac-
tionary point of view regarding schools. The policy
as announced is the most narrow of nationalistic policies
and denies to the various minority races some of the most
cherished fundamental rights.

Admittedly the Greek and Armenian schools were de-
signed to preserve minority racial groups. That was
their purpose. Foreigners will admit that many of the
foreign schools, particularly the French, have political
and cultural designs rather than philanthropic. Even
when the missionary motives prevail, as with the Ameri-
can and British schools, it is difficult to prevent these
schools from being exponents of western cultural ideas,
political and social, as well as scientific and intellectual.
Consequently, while the American national is usually a
defender and a believer in the worthiness of the indi-
vidual Turkish citizen, he is at the same time, unre-
servedly, an antagonist to Turkish institutions. The
practical question is, can he avoid being an opponent of
the Turkish government, and at the same time a
representative of western culture, individualism, and
democracy ?

The American government is demanding for the Ameri-
can schools established within the territories of the new
Turkish government, recognition of their property rights
and of their teaching privileges.

However much we as individuals believe in the worth-
whileness and the disinterestedness of these institutions,
we will be forced to remember certain actions of the
American people. The recently adopted constitutional